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Abstrsrl

Most schools currently administering inclusive education have difficulties in identirying to
determine the types ofstudents with Special Needs (SSN) in their schools. While in the
provision ofeducation services and sp€cial needs s€rvices, the type ofSSN K is the baselinc
that determines the next stage ofservice. Thercfore the purpose ofthis study is to formulate
an instrument for identirying SSN K that is consistent with the characteristics ofinclusive
schools in Indonesia.
In order to fodnulate the identification instrumenl, a devclopment method that was adapted
ftom Thiagarajan *as used in the stages ofdefine, dcsign, develop and validation. Using this
approach as a result ofvalidation lo 24 graduete students from Unesa's extraordinary
education department, it \r?s found that out of I I instruments validated with thrce levels of
assessment (very appropriate, appmpriate and inappropriale) 62010 slaled very well, 30%
agreed and only 8o/o *60 disagrees with lhe insrrumenl.
These findings indicate that this insh-ument is fcasible to use io identiry the tlpes ofcDP that
are included in ioclusive schools. Thereforc it is rccommended that schools providing
inclusive edlcation be able to use this instnrment to identifv inclusiv€ schools.

Beckground

ldentification is the determinant or determination ofone's identity, objects, etc. (tndonesian

Standard Dictionary). In the context ofidentification olchildren with special needs, it can be
interyreted that identification is a process ofgathering information to determine the types of
children with special needs in accordance with the physical, mental and social conditions
inherent in a person.

The process of identiling or defininS the types ofchildren with special needs for teachers in
inclusive schools is a problem that is not e3sy, whilc establishing appropriate education
sewices begins with the intmductio! of types ofchildren with special needs that describe the
types ofspecialneeds needed. For teachers with special education or special education,
determininS the t,?e ofchildren with special needs is not too diflicult, but for teachers with a
general education background most experience difficulties in determining the type ofchildren
with special needs. While the prevalence ofthe [umber ofteachers with special educational
background is very small. Based on the Miristry ofEducation and Culturc statistics in 2016,
it was stated that the number of special Suidance teachers in inclusive schools injunior high
school was only I,l0l teachers, while the number ofgeneral teachers was 622,781 teachers.
ln line with govemment policy (Ministry ofEducation and Culture),
that in the future all schools must not reject children with special needs, so the issue ofthe
ability to identiry teachers in inclusive schools is a serious problem.
The rcsults ofa feasibility study conducted by Budiyanto on inclusive schools in eastem
lndonesia found that most teachers stated thal the obstacles in identirying were the absence of
special instruments that could be done by the teacher itself, without havinS to depend on
professionals, such as psychologists, doctoE or prcfessions other apptopriate.



ln line with this background, the purpose ofthis study is to develop an instrument for
idenlitinS children with special needs in inclusive schools. Which is very beneficial for
teachers in inclusive schools.

Nt€thod

In order to realize the objectives that have been formulated, this research uses research and
developmcnt methods, which were adapted fiom Thiagarajan et al., 1924. The stages in
developing this identificalion instrument are define, design, develop and validation.

ln accordance with the development research method used, the stages ofdeveloping an
instrument for identirying children with special needs in inclusive schools are carried out as
follows: ( l) Define identification instruments, in this case idenlification instnrments are
defined as tools / insirments that can be uscd to determine the ty?e ofobstacle,,
abnormalities carried by children with special needs in inclusive and outside schools
inclusive; (2) D€signing design instruments, in this case the design developed is divided into
2 (two) componeots, namely format I (one) to reveal the conditions ofobstacles / kelaianan
in general and fomat 2 (two) to further clarify the Ope of hernonhage / abnormality special;
(3) the next stage is to fomulate a draft instrument based on indicators of the characteristics
ofthe types ofchildren with special needs, both instrument format one arrd formal two
instruments, complete with insFuctions for use and instructions for interpretation; (4) theD the
instrument was tested by 24 Unesa Special Education Masters proSram students on Unesa in 8
elementary schools providing inclusive educalion in the city of Surabala; (5) based on the
results ofthe trial, then each student was asked to give a response about the suitability ofthe
identification instrument to find out the types ofchildren with special Deeds in inclusive
schools.

Development of Ide|ltificstion Instruments

flndlnts and Dlscrrsslon

Gene6l data responses ot respondents from the Unesa Special Education Masters program who
conduct€d an instrument identificatjon test with special needs in inclusive schools are presented an

the fo llo\uin8 tabl€:

TAELE OATA RESPONDENT RESPONSE

Su itabil
VS s NS

1 Conformity format wlth the characteristics of inclusive s€hools 20 l 1

2 nguage 74 2

3 18Proportion of form item indicators 2

Appropriate material for item format 2a 76 4 4
s 13Appropriate material for item format 2b 8 3

6 Suitability ofitem format material 2c 14 9 2

7 Appropriate material format item 2d 10 12 2

8 Suitability of item format material 2e 18 5 1

8



9 Appropriate material format item 2f 14 7 3

10 Compatibility of materi.l in formatting items 2g 12 10 z
11 Appropriate material format item 2h 9

Total 163 79 21

S = suitable

NS= Notsuitable

l. Respondents to the sultablllty of the lnstrument
The response to the compatibility ofthe iflstruments from the respondents applying the

identafication instrument ofstudents with special needs in inclusive schools was carri€d out

in the following diagraml
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Figure l. Diagram of the rcipondent's r€sponse to the suitabillty of the lnstrument
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2. Percentage of level of matct
Thetotal score ofthe response about the suitability ofthe identification instrument, from 24

respondents to 11 items on the instrument found 62% of respondents said the item

instrument was very suitable, while those that stated mat€hed were 29% and those that

stated were not only 8%.

Thisfindingshows that in Seneralthese items of instrum€nts for identiting€hildren with

sp€€ial needs in inclusive schools are very suitable. As stated in the following diagraml



Fiture 2. Percenta8e dla86m of respondents' rEsponr€i to th€ rultablllty ofthe lnstrument

The diagram above shows that the instrumenl that has been tested is stated to be very
suitable. The most domilant rcsponse accordingly is itern l, which is the format
conformity packaged in Fl to capturc the t,?es ofobslacles in geneml and fufther F2
screening is only aimed at the type ofpositive doftinant rcsistancc. By using the Pl
and F2 formats, then at the same time data will be obtained on the conditions of
obslacles on all students in a class. So that thc school car clearly describc r/ho has
disabilities and who is not disabled.

3. Suitability ofthe format with the chaiacteristics ofinclusive schools
The format ofthe identification instument for childrcn with special needs iD this
study uses two steps, namely format one is a general idcntification instrument that is
applied to all students in a class and fomat two is only applied to studeDts who in the
format one has a high tendency to facc otrstaclcs ccrtain.
ReSarding the fonnat ofthe format ofthe 24 respondents from Unesa PLB 52
students who applied the instrument, responses werc rcceived, 20 studenls stated that
they were very suitable, 3 students agrced and I student stated that it was
inappropriate, as stated in the following pie chan.

tsuit ble

r Not Suitabl€

r VerySuitable

r Suitable

r Not Suitable

Flgure 3. Compatlbulty of fo.ms wlth the characterlitlcs of an lncluslye School

4. Use oflaDguage
The suitability oflanguage use is based on Sood and correct Indonesian language

rules, 14 (58olo) respondents stated that it was very suitable, S (33%) respondents

These findings indicate that the use offormats is divided into 2 (i.e. lormat I for
digging in general terms and the format of2 instnrments for further identification only
on positive dominant aspects), very much in accordance with the chamcteristics of
students in inclusive schools. Using a format like this, il is not necessary for all
students in a class to be identified in alldetail.



stated that it \r"as appropriate and only 2 (E%) responde s stated that it was
inappropriate. Responses to the lse ofthese languages can be observed in the
following diagram:

aVerySuitable

r suitable

I Not Suitable

Fi&re 2. Sultablllty oI language use

Conclusion

ldentillcataon instrumenls for children with specialneeds an inclusive schools, which have been

developed usingthe development method, aftertestlnS by 24 Unesa Special Edu@tion Maste6

Pro8ram students, they gave a very positive response, namely62% of respondents stated that they

were very suitable for the overall item s formulated on the lnstruhent. thus it (an be said that this
instrument is verysuitable.
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